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FIELD 90:  FOUNDATIONS OF READING
TEST OBJECTIVES

Subarea

Multiple-Choice Range of
Objectives

Approximate
Test

Weighting

I. Foundations of Reading Development 01–04 35%

II. Development of Reading Comprehension 05–07 27%

III. Reading Assessment and Instruction 08–09 18%

80%

Open-Response

IV. Integration of Knowledge and Understanding 10 20%
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Massachusetts Tests for Educator Licensure™
Test Objectives

Field 90:  Foundations of Reading

SUBAREAS:
FOUNDATIONS OF READING DEVELOPMENT

DEVELOPMENT OF READING COMPREHENSION
READING ASSESSMENT AND INSTRUCTION

INTEGRATION OF KNOWLEDGE AND UNDERSTANDING

FOUNDATIONS OF READING DEVELOPMENT     [35%]

0001 Understand phonological and phonemic awareness.
For example:  the distinction between phonological awareness (i.e., the
awareness that oral language is composed of smaller units, such as spoken
words and syllables) and phonemic awareness (i.e., a specific type of
phonological awareness involving the ability to distinguish the separate
phonemes in a spoken word); the role of phonological awareness and
phonemic awareness in reading development; the difference between
phonemic awareness and phonics skills; levels of phonological and phonemic
awareness skills (e.g., rhyming, segmenting, blending, deleting, substituting);
strategies (e.g., explicit, implicit) to promote phonological
and phonemic awareness (e.g., distinguishing spoken words, syllables,
onsets/rimes, phonemes); and the role of phonological processing in
the reading development of individual students (e.g., English Language
Learners, struggling readers through highly proficient readers).

0002 Understand concepts of print and the alphabetic principle.
For example:  development of the understanding that print carries meaning;
strategies for promoting awareness of the relationship between spoken
and written language; the role of environmental print in developing print
awareness; development of book handling skills; strategies for promoting
an understanding of the directionality of print; techniques for promoting
the ability to track print in connected text; strategies for promoting letter
knowledge (e.g., skill in recognizing and naming upper-case and lower-
case letters); letter formation; strategies for promoting understanding of the
alphabetic principle (i.e., the recognition that phonemes are represented by
letters and letter pairs); use of reading and writing strategies for teaching
letter-sound correspondence; and development of alphabetic knowledge in
individual students (e.g., English Language Learners, struggling readers
through highly proficient readers).
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0003 Understand the role of phonics in promoting reading development.
For example:  explicit and implicit strategies for teaching phonics; the
role of phonics in developing rapid, automatic word recognition; the
relationship between decoding and reading comprehension; the
interrelationship between letter-sound correspondence and beginning
decoding (e.g., blending letter sounds); strategies for helping students
decode single-syllable words that follow common patterns (e.g., CVC,
CVCC, CVVC, CVCe) and multisyllable words; methods for promoting
and assessing the use of phonics generalizations to decode words in
connected text; use of semantic and syntactic cues to help decode
words; the relationship between decoding and encoding (e.g., analyzing
the spellings of beginning readers to assess phonics knowledge, using
spelling instruction to reinforce phonics skills); the relationship between
oral vocabulary and the process of decoding written words; specific
terminology associated with phonics (e.g., phoneme, morpheme, consonant
digraph, consonant blend); and development of phonics skills in individual
students (e.g., English Language Learners, struggling readers through
highly proficient readers).

0004 Understand word analysis skills and strategies.
For example:  development of word analysis skills and strategies in
addition to phonics, including structural analysis; the relationship
between word analysis skills and reading comprehension; identification of
common morphemes (e.g., base words, roots, inflections and other affixes);
recognition of common prefixes (e.g., un-, re-, pre-) and suffixes (e.g., -tion,
-able) and their meanings; knowledge of Latin and Greek roots that form
English words; use of syllabication as a word identification strategy; analysis
of syllables and morphemes in relation to spelling patterns; techniques for
identifying compound words; identification of homographs (i.e., words that
are spelled the same but have different meanings and may be pronounced
differently [e.g., bow, part of a ship/bow, to bend from the waist; tear, a
drop of water from the eye/tear, to rip]); use of context cues (e.g., semantic,
syntactic) to help identify words and to verify the pronunciation and meaning
of words; and development of word analysis skills in individual students
(e.g., English Language Learners, struggling readers through highly proficient
readers).
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DEVELOPMENT OF READING COMPREHENSION     [27%]

0005 Understand vocabulary development.
For example:  the relationship between oral and written vocabulary
development and reading comprehension; the role of systematic,
noncontextual vocabulary strategies (e.g., grouping words based on
conceptual categories and associative meanings) and contextual vocabulary
strategies (e.g., paraphrasing); the relationship between oral vocabulary and
the process of identifying and understanding written words; strategies for
promoting oral language development and listening comprehension
(e.g., read-alouds, word explanation strategies); knowledge of common
sayings, proverbs, and idioms (e.g., raining cats and dogs, better safe than
sorry); knowledge of foreign words and abbreviations commonly used in
English (e.g., RSVP); criteria for selecting vocabulary words; strategies
for clarifying and extending a reader's understanding of unfamiliar words
encountered in connected text (e.g., use of semantic and syntactic cues, use
of word maps, use of the dictionary); strategies for promoting comprehension
across the curriculum by expanding knowledge of content-area vocabulary
(e.g., focus on key words); the importance of frequent, extensive, varied
reading experiences in vocabulary development; and development of
vocabulary knowledge and skills in individual students (e.g., English
Language Learners, struggling readers through highly proficient readers).

0006 Understand how to apply reading comprehension skills and strategies to
imaginative/literary texts.

For example:  knowledge of reading as a process to construct meaning;
knowledge of levels of reading comprehension (i.e., literal, inferential, and
evaluative) and strategies for promoting comprehension of imaginative/
literary texts at all three levels; development of literary response skills
(e.g., connecting elements in a text to prior knowledge and other sources,
using evidence from a text to support responses); development of literary
analysis skills (e.g., identifying features of different literary genres, analyzing
story elements, analyzing character development, interpreting figurative
language, identifying literary allusions, analyzing the author's point of
view); use of comprehension strategies before, during, and after reading
(e.g., predicting, visualizing, reviewing, self-monitoring and other
metacognitive strategies); use of oral language activities to promote
comprehension (e.g., retelling, discussing); the role of oral reading fluency
in facilitating comprehension; use of writing activities to promote literary
response and analysis (e.g., creation of story maps and other relevant
graphic organizers); and development of the reading comprehension skills
and strategies of individual students (e.g., English Language Learners,
struggling readers through highly proficient readers).
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0007 Understand how to apply reading comprehension skills and strategies to
informational/expository texts.

For example:  knowledge of levels of reading comprehension (i.e., literal,
inferential, and evaluative) and strategies for promoting comprehension of
informational/expository texts at all three levels; strategies for identifying
point of view, distinguishing facts from opinions, and detecting faulty
reasoning in informational/expository texts; use of reading strategies for
different texts and purposes (e.g., adjusting reading rate based on text
difficulty, skimming/scanning); use of comprehension strategies before,
during, and after reading (e.g., predicting, visualizing, self-questioning,
paraphrasing); use of oral language activities to promote comprehension
(e.g., oral preview/review); the role of oral reading fluency in facilitating
comprehension of informational/expository texts; use of writing activities
to promote comprehension (e.g., student-generated questioning, note
taking, outlining, summarizing, semantic maps, K-W-L charts); knowledge
of text structures (e.g., chronological, comparison/contrast, cause/effect);
use of text features (e.g., index, glossary), graphic features (e.g., charts,
maps), and reference materials; application of comprehension strategies
to electronic texts; development of students' ability to apply reading
comprehension skills for varied purposes; and development of the reading
comprehension skills and strategies of individual students (e.g., English
Language Learners, struggling readers through highly proficient readers).

READING ASSESSMENT AND INSTRUCTION     [18%]

0008 Understand formal and informal methods for assessing reading development.
For example:  the use of data and ongoing reading assessment to adjust
instruction to meet students' reading needs; the characteristics and uses
of standardized criterion-referenced and norm-referenced tests to assess
reading development and identify reading difficulties; concepts of validity,
reliability, and bias in testing; the characteristics and uses of formal and
informal reading-related assessments (e.g., assessment of phonemic
awareness, miscue analyses, Informal Reading Inventories, running
records, use of rubrics, portfolio assessment, assessment of authentic tasks);
characteristics and uses of group versus individual reading assessments;
techniques for assessing particular reading skills (e.g., oral or written
retellings to assess reading comprehension, dictated word lists to test letter-
sound knowledge); awareness of text leveling; awareness of the challenges
and supports in a text (e.g., pictures, predictability, decodability); techniques
for determining students' independent, instructional, and frustration reading
levels; and assessment of the reading development of individual students
(e.g., English Language Learners, struggling readers through highly proficient
readers).
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0009 Understand multiple approaches to reading instruction.
For example:  knowledge of the significant theories, approaches, practices,
and programs for developing reading skills and reading comprehension;
strategies for planning, organizing, managing, and differentiating reading
instruction to support the reading development of all students; adjustment of
reading instruction based on ongoing assessment; instructional strategies
for promoting development of particular reading skills (e.g., phonemic
awareness, phonics skills, word identification, automatic recognition of
sight words, vocabulary knowledge); the uses of large-group, small-group,
and individualized reading instruction; strategies for selecting and using
meaningful reading materials at appropriate levels of difficulty; creation
of an environment that promotes love of reading; strategies for promoting
independent reading in the classroom and at home; uses of instructional
technologies to promote reading development; and awareness of strategies
and resources for supporting individual students (e.g., English Language
Learners, struggling readers through highly proficient readers).

INTEGRATION OF KNOWLEDGE AND UNDERSTANDING     [20%]

In addition to answering multiple-choice items, candidates will prepare written responses to
questions addressing content from the preceding objectives, which are summarized in the
objective and descriptive statement below.

0010 Prepare an organized, developed analysis on a topic related to one or more of
the following:  foundations of reading development; development of reading
comprehension; reading assessment and instruction.

For example:  the role of phonological and phonemic awareness in
reading development; development of alphabetic knowledge; role of phonics
in developing rapid, automatic word recognition; development of word
analysis skills and strategies in addition to phonics, including structural
analysis; the relationship between vocabulary development and reading
comprehension; use of comprehension strategies before, during, and after
reading imaginative/literary texts; knowledge of organizational patterns in
informational/expository texts; techniques for assessing particular reading
skills; and strategies for planning, organizing, managing, and differentiating
reading instruction to support the reading development of all students.


